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ABSTRACT

SCHOOL CLIMATE:
A SYNTHESIS OF THE LIFE OF THE SCHOOL
by
Peggy N. Jackson
July, 2002

Research indicates that school climate is best understood through a
combination of variables. The first set of variables includes physical climate,
culture and organization, culture, group-relationships and psychological
(individual) attitudes. The second set has many subsets of variables that also
contribute to the climate of each individual school. These variables are
interwoven and overlap to create the climate of a school.
The primary purpose of this project was to compile a review of
literature on school climate. This project will discuss the impact of school
climate on the day-to-day operation of school.
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CHAPTER I
INTRODUCTION

In 1969, educator John Withall defined school climate as the general
emotional factor present in each individual's complex of feelings arising out of
shared experience and interpersonal interaction. He went on to describe the
effects of organizational climate as influencing the sense of a common
purpose of a group of individuals, the meaningfulness of the group or
individual problem, the degree of objectivity with which the problem is
attacked and the degree of self-involvement or participation by the individual.
Climate affects the degree of freedom, spontaneity and range of roles
available to each individual within the limits set by the problem and the group.
There is no universally accepted definition of school climate, just as
there is no formula or a set plan for improving school climate. There is a vast
amount of current literature and research on this topic. Based on the
research, it is widely acknowledged that climate exists, but it is a
phenomenon that is elusive, complicated and difficult to describe, much less
measure. However, elusive, complicated and difficult to describe or measure,
school climate makes a difference because it has been linked to school
effectiveness, both in student achievement and teacher performance.
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Furthermore, individuals are affected by perceptions of the school climate
and not all individuals will have the same perceptions.
Research suggest that in schools and classrooms across America,
administrators, faculty and students contribute to the climate in any particular
school. They make the days, the complexion, the special flavor, and the
uniqueness of each day as it passes. The faculty members of the school
create life for the students, and more often than not, the life of the
communities surrounding the schools are affected positively or adversely by
the climate created in the schools. Each factor is interwoven in the creation
of the lives of the individuals (Weick, 1979).
A climate is also created by the community surrounding the schools,
whether it is one of involvement or pervasive social isolation (Withall, 1969).
The leaders in the school can, over a period of time, determine the climate
within and the climate outside the school organization.

Purpose of the Project
The primary purpose of the project is to synthesize the research on
school climate. This project discusses the impact of school climate on the
day-to-day operation of schools. This project will provide reports indicating
that an effective school should have an open climate: one that is responsive
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to suggestion, participation and cooperative decision-making with the staff,
the parents and the community.

Significance of the Project
In a postmodern era during which changes are dramatically taking
place and subsequently affecting learners' lives, educators need to be aware
of the diverse paradigms that underlie education to respond to these changes
in a manner that would best generate favorable educational outcomes (Bazzi,
1999).
This project is important because a physically safe, clear and stable
environment is a necessary ingredient of an effective school climate. The
physical environment can denote order, pride and consideration for self and
others. The level of excellence of the physical environment reflects and
suggests the style of the individuals who use the facility. If it is messy and
cluttered, the environment does not contribute either to the order or the
organization of the entire learning experience. Physical environmental
climate standards need to be directed toward creating a style of achievement
throughout the entire facility. This aspect of climate control is necessary and
should be maintained (Walsh, 1988).
Although there is no single final answer as to what would be the "right
climate," yet it is consoling to realize that each school climate has its merits
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and shortcomings and that hopefully in certain contexts, various school
climate can be utilized (Bazzi, 1999).

Limitations of the Project
The project has the following limitations:
1.

While this study may be of use to others, it was primarily developed for
the secondary school as a possible solution to some of its' school
climate problems.

2.

The project cannot feasibly touch on all appropriate areas of school
climate. What works for one school may not work for another.

Operational Definition of Terms
The following terms are operationally defined:

1.

School Climate: A set of characteristics that describes a group.
These characteristics distinguish one group from other groups, are
relatively enduring over time and influence the behavior of people in
the group (Forehand & Gilmer, 1964).

2.

School Culture: School culture is the product of symbols, behavior
regularities, ceremonies and even myths that communicate the
underlying values and beliefs that are shared by the members of an
organization (Sergiovanni, T. J., 1984).
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3.

Open Climate: A climate that is open to suggestion/s, participation
and cooperative decision-making with the students, staff, parents and
community. (Lightfoot, S. L., 1983).

4.

Closed Climate: A climate that is closed to suggestion/s, participation
and cooperative decision-making with the students, staff, parents and
community. (Lightfoot, S. L., 1983).

5.

Pre-social Climate: An atmosphere in which the students, staff,
parents and faculty do not understand their roles and regard each
other largely as objects to confront (Brown, T. F., 1984).

6.

Manipulative Climate: The manipulative climate possesses an
awareness of the operating relationships in the community, but uses
deceptive means to gain advantage over other organizations (Howard,

E. R., 1988).

7.

Conformist Climate: The superficial climate or conformist
atmosphere knows and applies the rules, but is concerned with
external matters. This organization is preoccupied with physical
appearance, status, prestige and formal behavior (Etzioni, 1975).

8.

Considerate climate: The considerate style or effective school
climate is self-understanding and accepts the weaknesses of the
organization, as well as the weaknesses of other organizations. This
climate prevails with an understanding of the inevitability of conflict and

(
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has accepted and integrated personal conflicts and different opinions
in the organization into a homogeneous whole (Etzioni, 1975).
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CHAPTER II
REVIEW OF RELATED LITERATURE

Introduction

The review of literature is concerned with three kinds of information:
The first is to provide a clear concept of school climate through the
consideration of literature available on the subject. The second concern is to
present the various aspects of school climate. The third thrust of this work is
concerned with improvement techniques that will direct administration, faculty
and staff personnel toward the accomplishment of a positive school climate.
These three contributing and overlapping aspects of climate can also be
thought of as:
•

the importance of the contribution of school climate to the life of the
students,

•

the various aspects of school climate within the life of the school and
community, and

•

the accomplishment of a positive school climate in order to provide a
better working and learning life for all.
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Conceptually, school climate is best understood through a combination
of variables. The first set of variables that comes to mind is physical climate,
culture and organization, culture, group-relationships and psychological
(individual) attitudes (Andrews, J. H., 1965). There are many subsets of
these variables that also contribute to the climate of each individual school.
These variables overlap to create the ambiance or atmosphere of a school.
Building a good school climate can be initiated by the leadership of a
school, the principal, with the full cooperation of his/her staff (Williams, 1990).
Furthermore, the principal, the faculty and the staff of a school can make the
difference between an effective and an ineffective learning environment in the
school and this will carry over into the community (Brophy. J., et al., 1983).
Research reports indicate that the effective school has an open
climate, or a climate that is open to suggestion, participation and cooperative
decision-making with the staff, the parents and the community. The attitude
of the principal can be the most important factor concerning the workability of
an open climate in a school (Lightfoot, S. L., 1983).
Like the groundhog that sticks his head out of his hole in the dead of
winter, a principal will sometimes emerge (from the office) into the social
aspect of the school or community and see the shadow of adverse opinions
and become discouraged. He/she crawls back into the office and waits for
the light of a better day. It is important for the principal to come out into the
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school and the community, to dispel the shadows of doubt and to seek the
resources to build a lighthouse of knowledge in the community; thus
encouraging a climate change (Huff, S., et al., 1982).

Contributions of School Climate
The concept of organizational climate has been of interest to
researchers and practitioners since the 1960s (Allen & Niss, 1990; Brophy,
Rohrkemper, Rashid, & Goldberger, 1983; Fraser, Treagust, & Dennis, 1986;
Funderburk, 1994; Halpin, 1966; Moos, 1974; Stem, 1970; Tagiuri, 1968;
Waxman, 1991 ). Because of a belief that a healthy climate could be
achieved and that it promoted numerous useful outcomes (Schneider, 1983;
Victor & Cullen, 1988), researchers viewed climate as a promising area of
research. De Young (1977), found that there were fewer absences in classes
in classrooms that have conducive learning environments.
Climate has been defined traditionally as a set of characteristics that
describes a group. These characteristics distinguish one group from other
groups, are relatively enduring over time and influence the behavior of people
in the group (Forehand & Gilmer, 1964).
(Rentoul, et. al., 1980), states: Classroom climate
research provides insights about the conditions
necessary to maximize student learning. In a
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meta-analysis of data from 12 studies in four
countries, better achievement in a variety of
outcome measures occurred consistently in
classes which students perceived as high on
cohesiveness, satisfaction and goal direction
(Heartel, et al., 1981). A more general research
finding, however, was that the classroom climate
most conducive to learning was one in which
there was a congruence between student
perceptions of actual and desired environments.
According to the researcher, it can be concluded that efforts to
improve school climate have been extensively studied and teachers should
be aware of how their educational beliefs about school climate may positively
or negatively influence student achievement.

School Culture

According to Sergiovanni (1984), "School culture is the product of
symbols, behavior regularities, ceremonies and even myths that
communicate the underlying values and beliefs that are shared by the
members of an organization" (p. 107). Wilson (1971 ), defines culture as, "the
socially shared and transmitted knowledge of what is and what ought to be,
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symbolized in art and artifact" (p. 75). Given these definitions, schools may
reflect the overall culture of transition from the industrial revolution to the
information revolution. Schools are desperately striving to stay abreast of all
the information as it rolls over us in a tidal wave of concepts and conclusions.
"It takes skilled planned leadership to develop the kind of culture that
supports high levels of motivation and learning" (Owens, 1987, p. 18). This
statement by Owens (1987), seems clear enough, but the culture of a school
is often elusive and not all schools have a distinct culture.
The leadership of a school can foster certain aspects of a culture,
which individuals bring to it, such as work ethic or commitment and the
determination to succeed. Often, the type of leadership will determine
whether a culture survives in the school setting. For example, scientific
management theories rely heavily on routine and task structure, which result
in the development of schoolwork environments (Kotter, J., 1982).
Waller (1971 ), more than 50 years ago, projected schools as miniature
societies. He emphasized such concepts as symbols, shared norms and
values. Are the individuals who live and consequently work in the school--the
students--consistently offered an equal opportunity to succeed? What are
the social and psychological effects of low-track and high-track classrooms
on students? In Keeping Track, Jeannie Oakes (1985), discusses classroom
climate as the, "social and psychological forces that influence the social
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environment of the whole group and subgroups within classes" (p. 28). In her
book, Oakes (1985) describes the difference between low-track and
high-track classrooms and reports that the high-track classes have more
positive climates than low-track classes in the same schools. Therefore, it
can be concluded, that different classes in the same school will have different
climates. It may also be concluded, that the high-track classes foster a
culture of learning, while the low-track, classes cultivate a culture of reduced
expectations. In any case, Oakes (1985), found that some classes would be
effective, while others will not be effective.
Another point worth mentioning by the researcher is that society is
caught up :n an international struggle for power, politically and intellectually.
The author sees this cultural power struggle most clearly in the adversity of
the television set, which is in constant competition for the time and mindset of
some students. It is estimated that some students watch up to eight hours of
television each day and may spend only six hours studying.
According to Jones (1994 ), most of the cultural attitudes some
students bring to the school climate are learned in the home. These attitudes
may cause special teaching/learning problems. It may be difficult to maintain
traditional cultural expectations because of the diverse interest of the
students. It would seem that the present problem with educational culture
revolves around the difficulty of discovering a new form of pedagogy,
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(
because the attitude toward learning may have been predetermined at home
structurally and has changed dramatically. School culture is then engrossed
in experience, not instruction. Consequently, some students often act without
thinking. In the past, schools taught students whatever the curriculum
dictated; now some students are often left to choose what they will attempt to
learn. They are left to experience new horizons, to accept or reject the
instruction offered. Also, quite often, there are no parents waiting at home to
ask, "What did you learn today?" or "Did you finish your homework?" These
positive attitudes are difficult to overcome and have a direct impact on
traditional school culture expectations (Heartel, G. D. et al., 1981 ).
In some schools, the author recognizes the existence of diversity,
conflict, the ability to manage and/or criticize, instead of telling people what to
do or think. Perhaps in America, more than any other country of the world,
culture is a battle for the right to live freely and to have and make choices.
Some schools reflect this cultural heritage.

Order and Organization
Earlier, it was stated that the climate of a school is affected through the
school's physical appearance, culture, order and organization, group
relationships and individual psychological interaction. It is important that
these are recognized as extremely unpredictable variables. In this way, a
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school's climate can be somewhat like a single day and the weather can be
forecasted as: stormy, cloudy, overcast, fair or sunny (Lightfoot, S. L., 1983).
The atmosphere or climate may depend upon the attitudes and/or events
prevailing in the life of the schools, that day or hour. Events and attitudes
cause the variables to differ. This overlapping of variables may be another
reason stability and order are difficult to achieve, at any particular time, in a
particular school (Owens, 1987).
Owens (1987), states that the fair or sunny school has a life that
exemplifies most of the following attributes: warmth, enthusiasm,
encouragement, eagerness, curiosity, happiness, friendliness, cooperation,
collegiality. The fair or sunny school welcomes innovation, employs conflict
resolution mechanisms, uses successful problem-solving techniques and
maintains order. The stormy, cloudy and overcast school may have a life of
any combination of poor attendance, discipline problems, suspensions and
expulsions, dropouts, vandalism, violence, low morale, indifferent scholastic
performance, graffiti, litter, dirty bathrooms, rude teachers and/or students
(Owens, 1987, p. 27).
Rules and behavioral codes are the most explicit and visible symbols
of order and structure to be found in a positive climate environment.
Providing safe and regulated activities for learning are essential attributes for
good schools. The feelings of security spring from an authority defined by
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relationships, coordinated by interactions, which are clearly defined and
permitted between members. Institutional framework is critical for students,
who are often uncertain and vulnerable to external pressures. As these
students abruptly shift from childishness to maturity, they need a setting that
is rooted in tradition, that will provide them with clear signals of stability
(Moos, R.H., 1974).
A climate of order provides the structure needed to allow students to
interact without hurting themselves and others. The relationships with faculty
should underscore the teachers' adulthood and permanence. There should
be a clear distinction between their friends and their mentors. Students want
and need adults who will behave with maturity and confidence; adults who will
define the expectations and standards of the school; adults who will reach out
to them in concern, but who will not try to join their ranks (Lightfoot, 1983).
Student achievement expectations and administrative leadership also
play an important part in developing order and organization in school climate.
The value of academic excellence affects individual-level student outcomes,
according to data collected in secondary schools by McDill and Associates
(McDill, et al., 1973). The McDill (1973) studies indicate that in schools
wherein teachers and students focus on intellectualism, subject matter
competency and academic competition, students are likely to have higher
levels of math achievement and higher levels of educational aspirations.
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In addition to the satisfaction of achieving academic excellence, frequent
public rewards and praise for academic accomplishments and good behavior
are also considered to be important aspects of creating positive school
climate (Brookover, 1978; Rutter, Maugham, Mortimer, Onston, & Smith,
1979).
Another organizational dimension of school climate is an emphasis on
the development of basic academic skills. According to Brookover (1978),
staff commitment to teaching goals, high and/or increasing expectations
about students coupled with an emphasis on reaching basic reading and
math goals and the added establishment of the low sense of futility among
students, are all related to increasing levels of school achievement.
Researcher Nancy Baker Jones (1994), views climate as, "an ethos or
culture within, which many parts work together to create a whole," while
Eugene R. Howard (1988), says school climate is made up of, "those
qualities of the schools and the people in the school, which affect how people
feel while they are there" (p. 31 ). Order and organization require working
together to achieve accepted goals.
It is important to develop this organizational energy to produce a 'life'
in a school that is satisfactory for teachers, students, supervisors,
administrators, parents and concerned taxpayers. The best academic
organizational climate utilizes the input from all resources, to form a
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successful educational system through the development of a cooperative and
positive learning climate (Ryla, E., 1983).

Relationships and Organization of Tasks
There are two types of group organization approaches to achieving
effective school climate in the management of tasks. These approaches are
seen in the literature as Realistic and Humanistic principles (Huff, et al.,
1982).
In the McNeely Study (1981 ), the author identifies realistic principles
as, usually detached from decision-making. The ideas generated through
these principles tend to be those seeking ways to respond to problems, much
like the directives in policy manuals.
McNeely (1981), states in the realistic approach, there will be a
presence of social distance in interpersonal action, especially between
administration and faculty. This mode of behavior follows throughout the
system; that is, the school bureaucracy, students and community.
Furthermore, realistic principles tend to foster treatment of students as
routine objects--which leads to ignoring basic learning; social a;id emotional
differences among students and work processes are performed routinely and
sequentially. This occurs, because the teachers must specialize their tasks in
order to meet pedagogical goals. McNeely (1981 ), maintains that such action
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opposes the professional development of the teachers and deprives them of
opportunities to meet non-routine challenges imposed by the diversity of the
students they encounter and hampers the achievement of the pedagogical
goals.
According to Rydeen (1987), specialization appears to be the greatest
problem, because generalization of tasks often results in stress; therefore,
what teachers and others need is a balance, neither too much nor too little
generalization. One side-effect of overspecialization of tasks is that it may
result in students dropping out of school, due to the teachers' efforts to follow
routine ways of controlling tasks.
The realistic model presumes that work can be reduced to a series of
repetitious events. Since rules lean toward higher and greater material
rewards (intrinsic--grades), students must be punctual, respect authority, be
neat and conform to consistent norms. All these precepts are demanded by
traditional work organizations (Etzioni, 1975).
Etzioni (1975), further states that some leaders kill off the human
relations with educators when they do not conform to the rationalistic model,
which adopts instructional routines. Adults, who have grown to maturity
under the blanket of the control of the rationalistic educational model, may
not place a premium on intrinsic learning practices, thus rejecting
opportunities for shared decision-making and genuine collaboration.
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Effects of such rationalistic educational thinking may account for the
shifting values and attitudes of students. Some students are found to be less
altruistic, more concerned about self and more anxious about the future.
There is increased interest in acquiring a high-paying job, gaining public
recognition as an authority in one's chosen field and being able to supervise
other people. There is comparatively less interest in environmental concerns,
racial understanding and public service (Levine, 1983).
According to Etzioni (1975), if one considers faculty needs, the
humanistic organizational model appears attractive. It allows faculty to (1)
self-develop and does not mandate routine working methods and (2) it
appears to be less likely to produce student/school confrontation resulting in
drop-outs, rebelliousness and estrangement. This model allows an
expansion of teacher and student repertories because of the absence of
routine instructional methods. It also permits participation based on the
premise, that all involved have a right to contribute to the decision-making.
Furthermore, it allows individuals to respond to organizational goals they
have jointly determined.
The goal of improved organizational climate is obtainable. In order to
implement changes chosen as goals for a school, the leader needs a
consensus of almost everyone within the climate life of the school. There will
be hours of discussion, analysis, goal setting and planning. Patience, tact
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and a strong, unfailing spirit of optimism are essential to maintain order and
organizational goals (Purkey, et al., 1884).

School Psychological Types

In order to discover what type of school climate prevails in a school, it
may be helpful to consider that a school will often have a certain type of
personality trait that can be felt (Howard, E. R., 1988). According to the
author, schools, like people, have personalities that people may describe as
warm and friendly or cold and frigid. In the recognition of the improvements
needed in a school, certain behavioral norms are established that will permit
the identification of the personality climate.
Ideally, the school goes through developing stages before arriving at
the final stage of total effectiveness. An effective school may not remain
totally effective at all times. It may regress to lower stages of effectiveness.
When this occurs it may be necessary to reinforce the needed behavior/s in
staff, students and community (Williams, 1990). Such development may be
necessary because of the appointment of a new principal, or some other
major change. At any rate, it would be helpful to evaluate the personality
climate of the school periodically to determine if corrective measures are
needed (Willower, D. J., 1984).
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All the psychological descriptions from the literature will not fit perfectly,
since most schools will be a mixture of climate types. It is also important to
remember that the psychological climate types reported here do not reflect
the behavior of individuals but rather reflect the total school atmosphere
behavior (Brown, T. F., 1984).

Pre-Social Climate
The first stage of personality climate often found in schools is the presocial stages, or that of autistic personality. In this atmosphere, the students,
staff, parents and faculty do not understand their roles and regard each other
largely as objects to confront. Some schools never develop past this stage,
or have regressed gradually to this stage for various reasons. Here, the staff,
faculty and students are too disturbed to listen to messages from each other
or seek outside advice. They are too far removed from reality to understand
any message in the way it is intended. Hostility ensues in this climate over
the slightest ignorance or infraction of the rules and improvement is difficult, if
not impossible to achieve (Brown, T. F., 1984).
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Impulsive Climate
According to Howard (1988), the dependent school climate reflects an
impulsive personality recognized through a reliance on the presence of other
organizations for reduction of discomforts and satisfaction of needs. Here,
time management will be casual and chronic complaining is the rule. The
blame for the problems in the organization is shifted to others and others are
expected to give help and to make the decisions. The climate here is
gregarious, with a good deal of involvement toward the seeking of attention.
The climate of the organization shows little consideration for the needs of
other organizations and takes little responsibility in the community. This
school organization will deny they are dependent, but improvement can be
made here through promises to help, since the organization is open to
suggestions.

Manipulative Climate
The manipulative climate possesses an awareness of the operating
relationships in the community, but uses deceptive means to gain advantage
over other organizations. Politics play an important part of the atmosphere of
these schools and in order to motivate this system toward improvement, you
must demonstrate that there is a reward involved in the process, thus making
it worthwhile to change (Howard, E. R., 1988).
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Conformist Climate
The superficial climate or conformist atmosphere knows and applies
the rules, but is concerned with external matters. This organization is
preoccupied with physical appearance, status, prestige and formal behavior.
The effort here is toward acceptable behavior and attitudes and individuals
are ignored. The importance of surface objects requires attention and
criticism, if these appearance requirements are not met. This organization
limits interaction to those who share the viewpoint of how people should look,
behave and show little tolerance for nonconformist behavior. The climate
here is one of criticism and hostility toward systems and individuals who do
not conform to the set standard. The best way to win acceptance toward
improvement here is to convince the organization that everyone is doing it or
this is the most accepted mode of correction (Etzioni, 1975).

Considerate Climate
The considerate style or effective school climate is self-understanding
and accepts the weaknesses of the organization, as well as the weaknesses
of other organizations. This climate prevails with an understanding of the
inevitability of conflict; has accepted and integrated personal conflicts and
different opinions in the organization into a homogeneous whole. The school
seeks understanding and tolerance of the differences between the people in
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the organization and nurtures these differences in a spirit of pleasure. This
organization shows concern for the self-development of individuals and for
the need for individuals in the organization to learn from mistakes.
Acceptance of problem-solving in this climate is an underlying mode of
operation, since the organization actively requires a rational course of action
by seeking the solution that will have the most favorable effect on everyone
and/or will provide the greatest benefit over a period of time (Etzioni, 1975).
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CHAPTER Ill
ASPECTS OF SCHOOL CLIMATE

Identifying the Aspects of School Climate

One method of studying the climate of a school is to enlist the aid of
colleagues in shadowing students and teachers. This method allows the
researcher to learn about the school from the inside (Eisner, 1988).
In a California study, four teachers shadowed four students. This
enabled the four teachers to view other teachers in action and gave them a
sense of the school as a whole.
Examples of the school climate facts in the California study were:
1.

Structurally Fragmented Characteristics - This relates to the fact that in
high school, information is broken in to little chunks, requiring
approximately fifty minutes each. This chunking of information often
occurs in elementary school as well. However, in the high schools,
every subject is transacted in a mode of - eat this throughout the day like movable feasts.

2.

Subjects are assigned.

3.

Rooms are assigned each subject.

4.

A teacher is assigned according to subject, to each room.
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5.

When the class time is over, the entire population moves to another
chunk of school climate information. This chunking action pervades
the climate of many of our secondary schools.

6.

Isolation of Teachers - Some teachers admitted they spend entire days
without encountering an adult. Experienced as well as novice teachers
need mentoring and peer support.

7.

There is too much emphasis on extrinsic rewards, such as points and
grades. Students feel life-relevant and school-relevant learning is
different. Students do not incorporate ideas and skills learned outside
of school within the curriculum.

8.

Teachers are caught up in the teaching role-confined within the
framework of their own classroom. They do not feel the overall mission
of the school (Eisner, 1988).
Eisner (1988), states another method of study is interviewing. You can

interview the teachers and students concerning their satisfactions and
frustrations, allow them to discuss the amount of school work they do at
home and to discover if they work at other things part-time. Ask the teachers
what feedback they have received from their teaching endeavors and inquire
how they determine what to teach.
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The Principal's Role in Climate Improvement

Sergiovanni, T. J. (1988) states, "the individual who has the
opportunity to reach out to each person in the school and community, in an
effort to bring about climate improvement, is the principal". There is much
valuable research available to support the strength of the principal's role in
establishing effective climate in a school organization and most experts
agree, the critical contributing factor involved in establishing and maintaining
positive school climate, is the principal. Correct management style and skill
enable the principal to serve as leader, motivator and creator of an effective
school climate. There is no set pattern to follow which will ensure the
existence of effective school climate. However, some special characteristics
of behavior are necessary if you hope to achieve positive results.
Eicholtz (1989), suggests the following steps toward improving the
learning environment of a school. (Eicholtz is the Principal of Pioneer High
School in Whittier, California.)
The following modified excerpts are a synthesis of his suggestions.
1.

The principal and staff must be positive role models. As the leader, the
principal should be hard-working and committed to achieving the best
effort from self and staff. The principal should reflect pride in the school
and encourage everyone to make suggestions for improvement.
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Effective communication can best be attained through discussion and
planning in cooperation with the staff, students, parents and community.
2.

Authority and responsibility should be delegated, since greater
satisfaction is possible through individual endeavor. In this way, the
principal can make use of all resources and energy. Special
communication techniques must be implemented in order for delegation
to be effective.

3.

Regular staff meetings will ensure that everyone shares information and
allows the principal time to discover staff concerns.

4.

Positive contributions by staff and students would receive recognition
through the use of memos, articles in school newspapers, the public
address system and formal letters complimenting success and
praiseworthy effort.

5.

In contact with staff, faculty, parents and students, the principal must be
firm, fair, understanding, loving, enthusiastic and possess a sense of
humor.

6.

Long-range and short-range planning is necessary. Staff members
need to be informed concerning where they are, where the school
wants to be in three to five years and how they are expected to
contribute. The principal is responsible for ensuring that program goals
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and objectives are consistent with professional philosophies at the local
and district level.
7.

A sense of ownership must be provided in order to ensure success.

8.

A need assessment must be made in order to establish priorities for
long-range planning and decision-making.

9.

The principal and the administrative staff should provide the leadership,
resources and (possibly) the creative ideas.

10.

The faculty should be allowed to provide the development and the
implementation of new programs.

11.

Ongoing assessment must be made.

12.

Administrators should know their state achievement test scores and
discover where their school falls in comparison to other schools in the
state.

13.

The Grade Point Averages (GPA) of their graduates should be
compared to the average GPAs of other students in other schools.

14.

Standard Achievement Scores (SATs) of seniors who have earned a
3.0 or better GPA in comparison to state averages should be tabulated.

15.

Discover how much growth in terms of months gained is reflected in
basic skill classes on pre-tests and post-tests.

16.

Attendance and truancy rates should be factored (Eicholtz 1989, p. 96).
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Such assessments were common characteristics of exemplary schools
identified in the recent United States Department of Education National
Secondary School Recognition Program (Williams, 1990). School
achievement and diagnostic attitude survey data, should be collected and
used by teachers and supervisors in order to develop the necessary
instructional strategies to ensure the success of all students.
Such data is useful for:
1.

Determining the placement of each incoming student.

2.

Identifying the kinds of programs needed to ensure continued growth of
each student.

3.

Developing instructional strategies in the classroom to aid each student
in the learning process.

4.

Discovering staff and student morale or attitudes in order to help ensure
that all needs are being met (Eicholtz, R. L., 1989).
Use rewards and incentives. Some examples of rewards directed

toward improved attendance and improved environment are:
1.

A free school annual for perfect attendance for the school year.

2.

Special entertainment each semester for those with four or less
absences.

3.

Award tickets at random to students who satisfactorily complete
homework (tickets can be exchanged for prizes).
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4.

Reward the student body and staff for cleanliness by planning special
field trips at the end of each year.

5.

Praise students for picking up trash and taking pride in their school
surroundings (Eicholtz, 1989).
According to Eicholtz (1989), the institution can develop a policy toward

good citizenship by using input from students, parents and staff. The policy
should be clearly and rationally defined, discussed and enforced annually.
The policy will set up committees and individual counseling to deal with the
monitoring of problem behavior such as:
•

Tardiness

•

Attendance

•

General unruly behavior

•

Drug use and alcohol use

•

Other forms of negative behavior associated with athletics or activities.
Eicholtz (1989), states that leaders can make it possible for every

student to ::ie a winner. Train the staff to recognize that ability levels among
students require individualized strategies in order to facilitate success. The
stressing of quality rather than quantity, challenges students to critically
evaluate their own work as they proceed and therefore strive to achieve
higher-level analysis skills.
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Assignments should include:
•

Enforced homework requirements

•

Grading and return of all homework.
According to Eicholtz (1989), the strong drive in the (United States) for

improved test scores presents some real dangers in regard to the mission of
public schools. While he assumes that test scores performance must be
improved, he is opposed to an adoption of a uniform and inflexible curriculum
as the answer. He sees this approach as too narrow, since it will not address
the development of leadership and team skills, personal growth, cultural
awareness, self-esteem and attitudes that fall in the affective domain.
Eicholtz (1989), envisions the effective school as one which offers a balanced
curriculum, meeting the needs of remedial, pre-vocational and college
preparatory students. Such schools should emphasize the mastery of basic
skills, the development of job-entry skills and the exposure of students to
culture and the arts thereby, ensuring achievement and personal growth.
Eisner (1988), similarly states that, "In our desire to standardize
curriculums and to apply a common standard, we have undermined the
importance of genuinely meaningful learning." He further states that, "The
aim of curriculum and teaching is not simply to help students meet the
demands of schooling, but to help them use what they learn to meet the
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demands of life. We must move away from programs and methods and
incentives that breed short-term compliance and short-term memory"

(p. 124).
Eisner (1988), cites five dimensions, which must be considered in
order to improve the climate of a school. These are:
•

The intentional - Our intentions tell students what adults feel are
important. We must develop and make our intentions clear through
our actions.

•

The structure - This defines the framework of the intent. Structure is
easier to maintain than intention.

•

The curriculum - This is the formal content of the education offered. It
should fit the intention and the structure.

•

The pedagogical - These are the teaching methods. They must fit all
three of the first dimensions.

•

The evaluative - This defines the aims that influence school practice,
tests and measurements reflect and control priorities (p. 117).
Many experts believe school programs should be developed that give

students opportunities to develop their special abilities and talents. One of
the problems in the schools is that schools are allowing universities and test
manufacturers to dictate what the students study. According to Eisner
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(1988), there is a status hierarchy among subjects that penalizes those
(students) whose aptitudes and interests are in low-status subjects.
One method of closing the gap of opportunity for these students is the
use of documentation with a data-based career folder on each student's
interests. This information is helpful toward the students career education
program. In addition to demonstrating to the students that schools perceive a
special value in his/her efforts and abilities, schools can also provide a link
between business and students in an effort to provide occupational
information (Eisner, 1988).
According to effective schools literature, leaders in effective schools
develop techniques that involve parents in the school climate, in an effort to
make them feel welcome in the school.
Some of these techniques are:

1.

The principal should communicate frequently with the home.

2.

Encourage teachers to communicate regularly with the home.

3.

Schedule conferences between parents and school personnel.

4.

Encourage advisors to enlist the support of parents for special needs.

5.

Recognize the contributions of parents annually.

6.

Solicit involved parents input in planning or programs (Williams, 1990).
While the above suggestions for principals will aid in establishing a

positive school climate, as stated earlier, the principal's individual attitude and
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positive role assumption can also contribute to a school's atmosphere.
Research indicates that both highly directive and somewhat authoritarian
principals, or principals who place their emphasis on participation and group
process, were equally effective. The main ingredient for success is thought
to be integrity and fairness when dealing with others (Williams, 1990).

Techniques for Improving the Learning Climate
School wide values and conditions support or impede learning. These
two variables are brought about by interaction of the teachers and principal/s.
Students, administrators, parents and the community also shape the learning
climate of the school (Funderburk, M. W., 1994).
Funderburk (1994 ), states, clear definitions of appropriate behavior will
influence the goals and objectives of students, faculty and administration.
Positive expectations from the parents and community can bring a special
energy to the school climate. When attempts are made to build connections
between the school and the community, participants may feel that these
connections enrich the deliberation of decision-making and structurally
enhance school improvement possibilities.
According to (McEvoy, 1987), other useful strategies which aid the
learning climate and can be undertaken by the school personnel are the
involvement of colleges and universities, state agencies, school districts,
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private foundations and the federal government and allowing these agencies
to (a) stress and support academic achievement and (b) stress and support
order and discipline. Not only do these organizations provide resources, but
motivate people to focus on the importance of academic achievement.

The Principal and Cooperative Climate Strategies
Ask for and expect cooperation from faculty and staff says Brookover.
The best-intentioned principal can be undermined in efforts to improve school
climate, if he/she does not have the cooperation and collaboration of the
classroom teachers. A principal may be determined and hopeful that his/her
plans for improvement will succeed. Efforts must be made to invite
cooperation and to solicit understanding and fairness from staff (Brookover,
1978).
In his book, Self Concept and School Achievement, William Purkey
(1984 ), maintains that the students who have a strong self-esteem for
teachers, is just as important. According to Eicholtz (1989), the principal
must help to develop this self-esteem in staff members.
The individual class atmosphere must be evaluated and corrected or
maintained. It is generally accepted that classroom climate is different from
the total school climate. However, in order to achieve a totally effective
learning climate in your school, some attention must be given toward each
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individual class atmosphere. Correct attitudes and teaching methods are
directly involved in the attainment of an effective learning climate in the
classroom (Brookover, 1978).
In the classroom's environment, students and teachers are performing
a transaction during the teaching/learning process, therefore different
learning strategies should be considered. Brookover (1978), supports the
use of cooperative or collaborative instructional strategies depicting students'
efforts in a partnership exploring the effects of cooperative learning, peer
tutoring and cross-age tutoring as examples of learning strategies. He further
states that:
1.

Many educators feel it is beneficial to consider the skills in applying
collaborative instructional climate strategies in classrooms at all grade
levels, as well as, the development of means to assist successful
student learning and critical thinking, as part of the cooperative
endeavor maintained in this effective academic climate.

2.

Considering the complexity of the endeavor, it would be advisable to
dedicate a greater effort toward understanding the details of
implementation. However, a strong argument can be made for the use
of collaborative teaching because the method allows the teacher
participants to cooperate in recognizing and treating each student with
the consideration necessary to maintain a desirable learning climate.
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3.

Students are allowed to grow and mature to the task. Students are
expected to produce quality rather than quantity, evaluating their work
as they perform. This requires a greater critical thinking mode than
merely cranking out problems (Brookover, 1978).

Maintaining a Problem-Solving Climate

Peter Drucker (1958) said, "The essence of modern organization is to
make individual strengths and knowledge productive and to make individual
weaknesses irrelevant" (Drucker, p. 351 ). Drucker sees management as the
action that changes a mob into an effective, positive group. You can manage
an effective school climate by building on the needs of individuals and groups
to conform and by executing a positive atmosphere of trust and faith in each
individual or group's capability.
Maslow (1943), tells us that individuals will always have a desire to
belong and this is evident in their action to conform to a certain group's
norms. The desire to belong has been around for thousands of years and
most of it is healthy and necessary. There is little evidence to suggest that
this desire can be reduced, changed or eliminated. Well-meaning individuals
have attempted to change this conforming desire by replacing it with fear
about the consequences of conforming. These efforts are usually
counterproductive.
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Maslow (1943), states the desire to control one's own life in achieving
success is an important consideration. The desire to control our lives is
usually offset by the previously considered need to belong. Since the need to
belong cannot be ignored and the need to control your own sense of direction
is a necessary ingredient for happiness and success, how can the two be
made to interact? More important, how can we apply these to the school
climate situation? Logic dictates, that if we dedicate our efforts and more of
our educational programs toward teaching the skills of self-direction and
problem-solving, we will all benefit (Allen, B. P., et al., 1990).
For instance, we know from experience, that peer pressure often
increases in direct proportion to the decrease of self-direction. In other
words, as the individual control grows weaker, the peer pressure will grow
stronger. If you ask for advice from a friend, he or she will sometimes
become angry if you reject the advice and act contrary to their suggestion.
Then, if we get into difficulty because we make what our friend considers the
wrong decision, they will not help us. Although it is an immature form of peer
pressure, many adults carry this reaction into their adult lives because they
are never made aware of each person's right to gather advice and choose the
best answer based on their needs as an individual. The same example can
be applied to groups (Waxman, 1991 ).
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According to Waxman (1991 ), many of us have been members of a
committee where decisions were based upon immature peer pressure. One
teacher's needs will be considered, because of some personal consideration
and the entire committee would cave in to the accommodation of that
individual, rather than make a decision based upon logical reasoning and the
needs of the group. Obviously, the members of that committee are not
convinced of the benefits of rational decision-making and problem-solving
techniques.
In order to execute a climate of tolerance for self-direction for both
individuals and groups, it is important to think critically about the rights of
each individual and the group as a whole (Kotter, 1982). Critical thinking
skills are important, because a necessary aspect of self-direction is the
development of personal and group problem-solving and decision-making
skills. It is impossible to choose a direction without knowing a method of
choosing. It is impossible to do the right thing without recognizing what it
is (Huff, S., et al., 1982).
According to Huff, S., Lake, D. and Schalman, M. (1982), the skills of
personal problem-solving and decision-making are the most neglected and
misunderstood skills. They are probably the most important skills to be
developed for health and success in life. The development of these skills is
essential to reduce early social problems in the schools. Teaching of these
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skills can be a positive step for the development of a permanent positive
school climate.
Rydeen (1987), indicates that successful and self-controlled
individuals have different beliefs and problem-solving skills than those who
are less successful and self-controlled. "It is these beliefs and skills that
enable them to direct their own lives and to know what is right for them and
those around them" (p. 106).
According to Sergiovanni (1988), many professionals either do not
know or do not practice the art of logical thinking. Principals, teachers,
administrators, students and parents are the people who go into creating a
school climate. They should be made aware of the importance of the
school's climate. If it is important to have clean bathrooms, it is important to
have logical steps toward action. "If it is important to have a balanced
budget, it is important to have a balanced method of discipline. If it is
important to facilitate cafeteria food in a clean atmosphere, it is important to
set the mind of each individual toward decision-making and problem-solving"

(p. 185).
Another reward of introducing logical thinking (Logical Problem Solving)
into the organizational climate is the positive aspect of producing the ability to
demonstrate a stable and enduring belief in ourselves. Well-thought-out
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strengths of conviction can go far in facilitating a climate of stability and in
establishing faith in ourselves (Sergiovanni, 1984).
Students are not schooled in a belief system, yet it is the primary
source of courage and energy in directing one's life. It can also be the
primary source of strength in producing a successful positive climate.
Successful and well-adjusted people have a true understanding of events.
Often, what a person or group believes about themselves and the group will
color their entire lives and the lives of the school community (Rutter, M., et
al., 1979).
According to Rutter and others (1979), the important concepts for
individuals and groups to consider in making decisions are:
1.

What will happen is caused by what I/we do or decide to allow to
happen.

2.

Positive things will happen if I/we make good decisions and act on them.

3.

Most problems contain opportunities and challenges.

4.

Each situation can offer many choices.

5.

It is possible to solve a problem.
These concepts are the most important, because if people in an

organization, as individuals or groups, do not believe they can change
something, or solve a problem, they will not even try to answer or confront the
problem. They allow others to provide the direction and the answers, or
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worse, the problem goes ignored (Rutter, M., et al., 1979, Stem, G. G., 1970,
Rydeen, 1987).
Allowing individuals in a school organization to participate in decisionmaking, gives them the satisfaction of choosing the direction they will take.
The profile of many of our most successful organizations is of an
organization, which has faced more problems than other organizations, but
was able to solve or handle these problems and grow tougher and more
self-directed, because of these problems. The tough problems made the
people in the organization more capable. The people in the organizations
found ways of turning the problems into opportunities and challenges.
These organizations were stimulated, rather than irritated by the problems
(Brophy, J., et al., 1883, Andrews, J. H., 1965).
This classic idea of management was evident over eighty years ago
when Henri Fayal (1984 ), maintained that, "The opportunity to plan and
implement is one of the most powerful stimulants of human endeavor" (Fayal,
p. 80). This stimulation of human endeavor will create an effective climate for
problem solving and decision-making in a school. It will produce an enduring
belief in the individual and group capability and the end result will be the
creation of a better learning climate for everyone in the educational
community (Fayal, 1884).
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Improving Climate through Positive Planning Skills
According to Good lad (1984 ), mutual respect of the dignity of an
individual is a basic principle for maintaining healthy human relationships.
Leaders can demonstrate to both faculty and staff, a concern for planning
that reflects consideration and tact.
The entire school experience is a teaching/learning climate. Since the
ideas of a collaborative learning climate dictates a willingness to work
together toward a common objective and teaching/learning represents a
transference of information between individuals, it is important that the
climate reinforce the ideas that students learn from teachers and teachers
can also learn from students. Students learn from other students, from
administrators and from unexpected experiences, both in and out of the
classroom. The principal and teachers can reinforce a planned thinking
climate through their positive attitude toward the thinking ability of each
individual. (Funderburk, M. W., 1994, Peters, T., et al., 1982).
According to Tagiuri (1968), an effective learning climate will include
ideas to promote this open transference of ideas. Students should be given
the ABCs of planned thinking and be allowed and encouraged to practice
general problem-solving guides.
Simply stated by the researcher, the ABCs of planned thinking are:
•

Recognize the problem and define it.
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•

Consider alternatives and select one to try out.

•

Evaluate the effectiveness of the alternative selected.

•

Decide what to do next (stop or reconsider another alternative.)
Careful thinking promotes acceptance. It is important to remember

that collaborative teaching/learning strategies, in an active exchange of ideas,
can increase the quality of students' critical thinking and have a positive effect
on climate by establishing an atmosphere conducive to students' partnership
efforts, toward a common goal (Waller, 1971).
Focusing on methods of cooperative learning, careful thinking will
improve the educational efforts of supervisors, principals, superintendents
and the board of education, because careful thinking is essential to the
success of cooperative and collaborative management strategies; without
which assessment and progress cannot be evaluated or understood (Walsh,
1986). "The focus on improved thinking can aid the learning climate of a
school, thereby giving instant gratification when climate problems are solved
and understood" (p. 48).

Improving Climate through School Pride
William Purkey (1984), cites research to support that strong
self-esteem or a good self-concept can make a positive difference in
achievement by students. The principal can promote desirable self-concept
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levels in students as well as teachers and staff. Continual reinforcement
toward a positive goal can be a contributing factor to the successful
establishment of an effective school climate.
In this atmosphere, teachers behave cooperatively, discover
cooperative learning methods, investigate ways to deal with roadblocks to
using cooperative learning strategies, develop strategies for organizing and
structuring the classroom to promote cooperation and discover an action plan
for classroom implementation.
A more positive classroom and school climate can be developed while
setting firm and effective standards:
•

by increasing student responsibility through the cultivation of trust and
respect;

•

by establishing expectations for teachers, students and parents;

•

by striving to work successfully with troubled and undisciplined
students;

•

by striving to conceive a discipline program which increases positive
student pride and responsibility, while reducing teacher stress;

•

by concentrating on development of a workable in-school suspension
program, that will support teachers and students while reducing the
necessity for out-of-school suspensions;
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•

by learning to differentiate between effective and ineffective discipline
strategies.
Adhering to these standards will help develop a more positive

classroom and school climate.

Improving Climate through the Empowerment of Teachers
According to the researcher, much talk has come out of Washington,
D.C. in the last few years about decentralization of government and returning
power to the states. A correlation can be made in local schools, concerning
decentralization of the power of the central office and empowering the
principal and faculty of each individual school. To achieve the improvement
of school climate through the empowerment of teachers, Kotter (1982), states
that the leader or principal may have to take the following steps:
•

Examine the basic elements of a site-based strategy for promoting
trust, successful group decision-making and conflict management
skills among supervisors, teachers and parents.

•

Develop student motivation through teacher/parent cooperation.

•

Identify potential roadblocks to the successful implementation of
decentralized decision-making and explain how these roadblocks can
be overcome (Kotter, 1982).

47

He further states that improvement can be made through initiating the
planning of appropriate action to improve the leadership climate.
Organizational weaknesses in the areas of student morale, overall
communication, staff productivity, teacher motivation and team decisionmaking capabilities are also important elements to consider. Other avenues
of improvement could be revealed through the monitoring of the overall
environment and devising improvement projects, based on complete
analyses of the data. The use of school climate instruments is particularly
helpful (Kotter, 1982).

Controlling Climate Improvement Efforts
According to Allen, B. P. et al., (1990), maintaining control of climate
improvement involves evaluation, planning, and regulation. Through
evaluation, administration can assess current knowledge of the environment.
That is, "does administration understand what is happening? Has
administration ever seen a problem like this one before? Does administration
understand the model that they are implementing? Is there more information
needed?" (p. 163). He states that this questioning occurs throughout an
entire development process as schools assess whether or not they have the
resources for the task. It also helps them decide which resources are needed
for the task. They must include assessing climate task goals and subgoals.
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As an organization matures to the task of climate improvement, the
plan can be observed as it moves through ages and stages of development.
Planning involves developing or choosing strategies to fulfill potential climate
improvement goals at different stages. The ideas of early childhood
development apply along an organizational framework (Allen, B. P., & Niss, J.

F., 1990).
As corrective tasks begin, the organization will be somewhat immature
to the plan. Piaget (1948), suggests that trial and error reasoning must
characterize goal-related thinking early in this stage of development.
Later, in the concrete operational stage, organizational planning takes on a
more certain aim of correction.
Regulation of progress toward the improved climate goals and
subgoals, which have been identified earlier, will lead to a more positive result
in affecting climate development. If regulation does not occur at different
stages, we are following a blind-rule (Brown, 1984). As regulation occurs,
proximity to the goal or subgoal can be determined. Revisions are in order to
stay on target as the efforts to develop greater levels of effectiveness
progress.
According to Peters, et al., (1982), administrators plan, monitor,
evaluate, revise and gradually delegate the responsibility to on site personnel.
He states that, as this stage develops, staff personnel and faculty recognize
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that experts often cannot carry out a plan or revision. Occasionally, the plan
or revision does not work; administrators must learn from failures. They must
think of the plan in terms of planning, implementing and revision. In this way
evaluating, regulating and revision must occur throughout the environmental
change. It is important to maintain a cooperative framework throughout the
different stages of climate development (Lotto, L. S. & Clark, D. L. (1982,
McEvoy, B., 1987, Oakes, J. 1985).
Ryla's (1983), notion of decentralization in education, fosters site
control. Effective climate is as important and deserving of direct attention as
any academic goal. Decentralization allocates control throughout the school.
For Peter, et al., (1982), the control is not from the top down, except in areas
such as maintenance, transportation and budgeting. The principal and
faculty have an opportunity to contribute in the decision-making areas of
curriculum, methods and activities. The purpose of decentralization is to
allow the school staff, the parents and the community to share in the
responsibility of the school and thereby become more active in its
development (Deal, T. E., 1984, David, Jr. E., et al., 1971).

Maintain a Sense of Purpose

Boyd H. Bode (1987) said, "One of the perennial problems in
education is the problem of purpose." He further states that schools have the
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"task of promoting a genuinely democratic outlook on life" (p. 78). "It seems
clear that cooperative education, in conjunction with a specific guided
principle or purpose, is the best climate to foster this democratic outlook
because an effective cooperative teaching climate should, in turn, create a
purpose of democratic learning" (p. 85).
Boyd states that one of the problems of purpose may be that traditional
planning methods depend heavily on the concept of a rational
decision-making organization. Theory and research suggest that schools
might better be viewed as organized anarchies rather than rational
bureaucracies (Lotto & Clark 1982). It is well to note that an organized
anarchy discovers preferences through action, rather than the basis of
preference. "Schools sometimes act out of necessity and realize later, that
an alternate course was preferred" (p. 150).
For this reason, it is important to realize that the image of the schools,
as capable of responding to traditional planning, is inaccurate and unrealistic.
Experts maintain that schools are loosely coupled systems; sometimes its
own processes are not understood by its members. Schools operate on the
basis of simple trial-and-error procedures; the members learn from the
mistakes of past experience and often invent answers through necessity
(Lotto & Clark 1982).
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Maintain a Goal
Lotto & Clark (1982), offer an alternative view of planning in school
based climates. It is possible to project reality, effect cooperative planning
and stimulate change by establishing goals and projecting a plan.
1.

In schools, planning is often not a management function, but an avenue
for making sense of and creating organizational reality.

2.

An appropriate design for planning is generated and adapted to the
efforts of all participants.

3.

When the plan operates, all participants are active planners.

4.

Formal administrators view themselves as stimulators, facilitators and
orchestrators.

5.

Traditional planning, accounts for a small percentage of the planning
activity in school settings (p. 34 ).
Weick (1979), noted that plans are a pretext under which several

valuable activities take place in organizations and one of these is not
forecasting.
He states that, "it can be concluded that the dynamics of education
dictate that we can only attempt to analyze and forecast the effects of the
school activity on the lives of the students, the staff and the communities

(p. 37).

52

In summary, most administrators and policymakers agree there is not
a single style of leadership that fits all schools (Bossert et al., 1982). School
administrators must establish a climate of trust. Principles are crucial to the
development and maintenance of effective schools. Principals' knowledge,
skills and values develop over time. A new principal, fresh out of graduate
school, is different from a principal with years of experience. Instead of
assuming that their values, skills and knowledge remain static, it is important
to acknowledge that individuals change and this change affects how
principals make decisions, interact with students, faculty and community
members and work to improve school climate.
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CHAPTER IV
PROCEDURES
The author became interested in the project when she got the job as
Activity/Athletic Director. The author is also going to be trained to become an
administrator. Since the author's goal is to be able to successfully work with
an array of students, teachers, school administrators and community, she
became interested and wanted to know more about the organizational
environment of the school, if she is to succeed in her endeavors. From all
the information the author has read, the organizational environment provides
insight into the ability of the leader, to nurture the ongoing climate of the
school through the development of positive interpersonal relationships among
members of the organization and effective day-by-day operational procedures
for the school. In a study of successful schools, the researchers reported
that leaders were skilled in providing a structured environment in which
teachers, students and the community could function effectively and where
they felt appreciated and regarded for their efforts (Levine and Stark, 1983).
The effective school literature indicates that the school climate is
correlated with student achievement (Brookover et al., 1978; Rutter et al.,
1979). The administrator is one of the people who influences the school's
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climate. Consequently, the high school principal's role in creating a positive
learning climate can involve maintaining high visibility, providing and
promoting incentives for learning for teacher performance and enforcing
academic standards.
With middle and high school teaching experience, the author wanted
to prepare herself by gaining some background knowledge on the
foundations, concepts and objectives needed to carry out the responsibilities
as a leader. As she began conducting this project report regarding school
climate, she noticed that the organizational environment at her school needed
transformation in the area of cooperation and teamwork.
In continuing this project report, the author accessed resources from
ERIC, CATTRAX Online, Internet Resources, Periodicals and Journals of
Education, Newspapers, Digital Dissertations, and Textbooks.
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CHAPTERV
CONCLUSION

Those who truly believe in the worth of the schools, in their value and
importance, will contribute to the life of their schools. They will help to build a
stimulating excellent physical surroundings, strive to establish cooperative
order and organization, contribute to the learning culture, participate in lasting
group relationships and seek to discover the psychological attitudes and
needs of individuals in the school setting (Goodlad, 1984 ).
(Goodlad, 1984 ), states that leaders must be able to recognize the
contributions a positive climate brings to a community. That is, a better life
for the schools, a better life for the community and a better life of learning for
the students. The involved individuals will work toward a school of excellence
and a goal of integrity, to help to build school climates of effectiveness. As a
result of these efforts, the schools will enjoy the fullest possible measure of
strength and stability within their community.
In conclusion, there is no one magic formula for an effective school
climate. There is a sizable body of knowledge reporting on variables and
conditions that characterize productive environments. A clear concept of
climate has been the mission in this examination of selected variables.

56

Alternatives to climate improvement have been reviewed. These efforts are
tied to the idea that concerned individuals in a community are needed to
develop a positive climate for schools within their community.
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